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Abstract 

The debate between monolingual English-medium instruction (EMI) and multilingual 

pedagogy has gained increasing attention in multilingual societies, where English functions 

as a global lingua franca. At the same time, local languages hold cultural and cognitive value. 

This study examines students' perspectives on English-medium and multilingual instruction 

through a qualitative, praxis-oriented investigation conducted at Pak-Turk Marif 

International School and The City School, Hyderabad, Pakistan. Data were collected through 

semi-structured interviews and reflective written responses from ESL students (n = 10). 

Guided by a praxis framework and informed by translingual theory and critical pedagogy, 

the study moves from identifying a classroom-based issue to generating contextual evidence, 

analyzing student responses, and reflecting on pedagogical implications. The data were 

analyzed using reflexive thematic analysis, which allowed key patterns to emerge from the 

students' experiences. The findings reveal a clear preference for multilingual pedagogy, with 

( n=7) participants favoring the use of multiple languages to enhance comprehension, 
inclusivity, and engagement. In contrast,(n=3) respondents supported EMI, primarily for 

reasons of consistency and English language development. Importantly, even among EMI 

supporters, English was viewed as an instrumental resource rather than an inherently superior 

medium of cognition. The study demonstrates that multilingual pedagogical practices better 

align with students’ learning needs and socio-cultural contexts. The study argues for flexible, 
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context-sensitive language practices that integrate English without marginalizing local 

languages. It also opens new gates for future research. 

Keywords: English Medium Instruction, Multilingual Pedagogy, Students’ perspectives, 

Classroom Instructions. 

 Published by MIARD. Copyright: © the author(s). This article is an open access article 

distributed under the terms and conditions of the Creative Commons Attribution (CC 

BY NC) license (https:// creativecommons.org/licenses/by/ 4.0/). 

1. Introduction 

Language is not only a means of communication but is also connected to power, 

identity, and social relations (Joseph, 2003). In today’s global world, the role of 

language in education has become more complex, especially in multilingual 

settings where students use more than one language in their daily lives. In many 

postcolonial societies, English holds an important position because it is linked with 

higher education, better job opportunities, and international communication. 

Because of this, many schools use English-medium instruction (EMI) with the 

belief that it will improve students’ language skills and prospects. However, this 

shift has also raised questions about its effectiveness for learning, particularly for 

students who are more familiar with their local languages. 

In Pakistan, English is often seen as a key to academic success and 

professional growth. At the same time, students come from diverse linguistic 

backgrounds and commonly use languages such as Urdu, Sindhi, and other 

regional languages in their daily lives. Because of this, many students have 

difficulty understanding lessons, participating in classroom activities, and 

expressing their ideas clearly when only English is used. As a result, a major 

challenge arises in the classroom: students may feel disconnected from the 

learning process, and their existing language knowledge remains unused. This 

situation raises concerns about whether Monolingual teaching supports all learners 

equally and meaningfully. Research in linguistics shows that monolingual 

teaching does not fully meet the learning needs of multilingual students. Instead, 
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using flexible language practices can help students understand concepts better and 

stay engaged in learning ( Ampo, 2026). At the same time, the strong position of 

English is not only about education; it is also linked to social and political factors, 

in which language is connected to power, identity, and access to opportunities 

(Pennycook, 2010). Recent studies challenge the idea that only one language 

should be used in the classroom. They support multilingual approaches in which 

students can use all their languages as part of their learning. For example, 

translanguaging allows students to use familiar languages to understand ideas, 

discuss concepts, and participate in classroom interactions. Many studies show 

that such practices help improve understanding, build confidence, and create a 

more inclusive learning environment. However, there is still limited research that 

focuses on students’ own experiences of learning in English-medium classrooms, 

especially in Pakistani secondary schools. Because of this gap, it is important to 

understand how students experience EMI and how multilingual practices can 

support their learning. 

This study addresses this need by exploring students’ views on English-

medium instruction and multilingual teaching through a praxis-based approach. It 

does not treat students as passive learners; instead, it sees them as active 

participants who can reflect on their own learning experiences. By involving 

students in identifying classroom challenges, sharing their experiences, and 

thinking about possible solutions, the study aims to connect theory with real 

classroom practice. 

1.1. Research Problem 

In multilingual societies, classrooms include students who use different languages 

in their daily lives, yet English-medium instruction (EMI) remains the main and 

accepted mode of instruction at the higher secondary level. This choice is often 

linked to goals such as uniformity and global competitiveness, but it does not fully 
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account for the languages students already use to learn and understand ideas. For 

this reason, a debate arises between the expectation of using only English and the 

natural way students use more than one language in the classroom. Students often 

rely on their native languages to understand concepts, share their thoughts, and 

participate in class activities. However, school policies still support English-only 

practices, creating a gap between expectations and classroom realities. Most 

previous studies have focused more on policy issues and broader debates about 

EMI, but have paid less attention to students' real experiences in the classroom. As 

a result, students are often seen as passive learners, even though they actively 

interpret, adjust, and sometimes question these language expectations. The main 

problem in this study is the gap between monolingual teaching practices and the 

multilingual ways students actually learn. Therefore, it is important to explore how 

students deal with this situation and how their views can help develop teaching 

methods that are more practical and inclusive. 

1.2. Research Objectives 

RO1: To examine the impact of monolingual English-medium instruction on 

students’ participation and engagement. 

RO2: To explore students’ views regarding the role of their home languages in 

learning. 

RO3: To implement and evaluate multilingual (translanguaging) strategies to 

enhance student participation and understanding. 

1.3. Research Questions 

Q1: How does monolingual English-medium instruction affect students’ 

participation and classroom engagement in secondary schools? 

Q2: What are students’ perspectives on the use of their home languages in 

supporting their learning and understanding? 
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Q3: How can multilingual (translanguaging) practices improve students’ 

participation, confidence, and comprehension? 

1.4. Significance of the Study 

This study is significant because it integrates theoretical frameworks with 

students’ practical experiences in multilingual classrooms. It illustrates how 

students navigate educational systems that uphold monolingual norms, despite the 

multilingual realities of their daily life. The research foregrounds students’ agency, 

demonstrating how they actively employ their linguistic resources to adapt to, 

respond to, and at times challenge institutional expectations. In doing so, the study 

challenges dominant assumptions that frame multilingual students as linguistically 

deficient, instead presenting them as competent and resourceful. The findings 

further inform educators that inflexible language policies may restrict student 

expression, while flexible approaches can more effectively support learning. 

Additionally, the study offers important implications for curriculum development 

and policy, particularly in contexts where language plays a critical role in 

educational access and achievement. Consequently, this research contributes to 

both academic discourse and the promotion of more equitable and inclusive 

educational practices. 

2. Literature Review 

2.1. Global Perspectives on English-Medium Instruction 

The global spread of EMI has been extensively documented in applied linguistics 

(Macaro et al., 2018) provide one of the most comprehensive systematic reviews, 

concluding that while EMI may enhance English proficiency, its impact on subject 

comprehension remains uncertain. In many cases, students struggle to grasp 

complex academic concepts due to limited language proficiency. Similarly, 

Dearden ( 2015) identifies EMI as a rapidly expanding global phenomenon driven 

by economic globalization and internationalization of education. However, she 
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argues that EMI policies are often implemented without adequate teacher training 

or pedagogical planning.  Coleman (2011) further critiques EMI policies, noting 

that they frequently ignore local linguistic contexts, resulting in ineffective 

classroom practices. Empirical studies from Asia reinforce these concerns. 

Research in China and Vietnam shows that EMI classrooms often suffer from 

reduced interaction and superficial understanding due to language barriers. These 

findings suggest that EMI may prioritize language exposure over meaningful 

learning. Moreover, EMI is closely linked to issues of power and inequality. 

Pennycook (2010) argues that English functions as a socio-political construct 

embedded in global hierarchies rather than a neutral medium of communication. 

This perspective is particularly relevant in postcolonial contexts, where English 

often symbolizes prestige and access. 

2.2. Multilingual Pedagogy and Translanguaging 

In response to the limitations of EMI, multilingual pedagogy has gained 

prominence as a more inclusive and effective approach. Garcia and Wei (2015) 

conceptualize translanguaging as a dynamic process in which multilingual 

speakers draw on their full linguistic repertoires to construct meaning. This 

perspective challenges traditional monolingual ideologies that treat languages as 

separate systems. Cummins (2007) supports this view through the interdependence 

hypothesis, which posits that knowledge acquired in one language can transfer to 

another. This suggests that using learners’ first languages can facilitate a deeper 

understanding of academic content. Similarly, Baker (2011) demonstrates that 

bilingual education often leads to better academic outcomes compared to 

monolingual instruction. Empirical studies across the Global South further 

validate the effectiveness of multilingual approaches. In South Africa, Probyn 

(2009) found that code-switching enhances comprehension and participation in 

science classrooms. In Africa more broadly, Heugh (2011)  shows that mother-
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tongue-based education improves literacy outcomes. In Southeast Asia, Hamid 

(2011) highlights that students prefer mixed-language instruction, as it reduces 

cognitive load and increases engagement. These findings collectively suggest that 

multilingual pedagogy supports both cognitive development and classroom 

participation. Also encourage learners to reflect critically on language use within 

social and cultural contexts.  

2.3. EMI and Multilingual Practices in the Global South 

Language plays an important role in education because it shapes how students 

learn, communicate, and access opportunities. The Global South provides a crucial 

lens for examining language-in-education policies due to its colonial histories, 

sociolinguistic diversity, and persistent inequalities in access to education. In 

many postcolonial countries, English still acts as a gateway. It controls access to 

higher education, jobs, and social mobility (Phillipson, 1992; Canagarajah, 1999).  

So far, English-Medium Instruction is often seen as a path to global opportunities. 

However, it also pushes local languages and knowledge systems into the 

background (Shah,2022). From an applied linguistics point of view, language is 

not just a medium of instruction. It is also a social and cognitive tool that helps 

learners make meaning in the classroom. Earlier studies in classroom interaction 

and second language learning show that students learn better when they interact 

and build understanding together ( Mojarrad et al., 2026). Similarly, Wang et al. 

(2026) explain that languages are interconnected, and a student's first language can 

support learning a second language. It does not block learning; rather, it helps it. 

Halliday (1994)  also explains that language works as a resource for meaning, and 

its use depends on the social context. Therefore, students should be allowed to use 

all their languages to understand and express ideas. 

Although many institutions officially follow EMI, the real classroom 

situation is different. Teachers and students often use more than one language to 
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make learning easier and clearer (Coleman, 2011; Dearden, 2015). This creates 

what researchers call a “policy–practice gap.” In other words, what policies say 

and what actually happens in classrooms are not the same (Hamid,  Kaplan et 

at.,2013; Kirkpatrick, 2010). For this reason, Shah (2025) suggests that teaching 

approaches should match students' real language use instead of forcing strict 

English-only rules. In recent discussions, scholars also argue that we should not 

view language ability as fixed. Instead, flexible language use better reflects how 

multilingual students learn and communicate ( Hiratsuka, 2024).  However, there 

is still a clear contradiction. As Skutnabb-Kangas (2001) points out, foreign 

languages often receive more official support than local languages. In regions such 

as South Asia and South Africa, where colonial influence existed, language issues 

remain complex. Tupas (2022) highlights that English-medium instruction 

operates within complex multilingual realities, where learners constantly negotiate 

between languages rather than strictly using one. He argues that English cannot be 

separated from local linguistic and cultural contexts. This supports the argument 

of the present study that multilingual pedagogical practices are more aligned with 

how students naturally learn and interact in classrooms. Pattanayak (1983) 

explains that the use of colonial languages in education has created serious 

problems. It has widened the gap between the rich and the poor, slowed intellectual 

development, and reduced creativity among learners. In addition, it has weakened 

local cultures over time (Anjum & Liaqat, 2026). Therefore, this situation can be 

understood as linguistic imperialism. In this context, dominant languages like 

English continue to dominate and suppress local languages, even though these 

languages are closely linked to people’s identities and cultures. I can also make 

the opening line more academic or simpler, depending on your thesis style. 
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2.4. Empirical Evidence on Medium of Instruction in Pakistan 

Pakistan is a highly multilingual country where English, Urdu, and many regional 

languages coexist. Despite this diversity, English continues to dominate as the 

medium of instruction (EMI), especially in higher education. It is often linked with 

academic success and better socio-economic opportunities (Alam et al, 2026). 

However, research shows that while EMI offers certain advantages, it also creates 

serious challenges for learners. Empirical studies conducted in Pakistani 

universities indicate that students generally recognize the importance of English 

for their academic and professional growth. At the same time, they face noticeable 

difficulties in understanding lectures, using academic vocabulary, and 

participating in classroom discussions. A mixed-methods study at the University 

of the Punjab revealed that students particularly struggle with listening 

comprehension and active engagement. Sardar et al. (2026) found that these 

difficulties are closely connected to their level of English proficiency. When 

students are not linguistically prepared, EMI becomes a barrier rather than a 

support, and this finding aligns with earlier research (Shamim, 2011).  

In higher education, the continued dominance of EMI in Pakistan is not only 

educational but also historical and institutional. It reflects colonial influence and 

policy preference more than actual classroom effectiveness. This creates a tension 

between global demands for English and local linguistic realities. As a result, both 

teachers and students experience pressure in adapting to EMI. Research in applied 

linguistics further suggests that learning complex content in a second language 

increases cognitive load. This often limits deep understanding and encourages 

surface-level learning strategies such as memorization ( Airey, 2011; Hu & Lei, 

2014). In the Pakistani context, this issue is particularly evident, as many students 

rely on rote learning and engage in limited classroom interaction (Shamim, 2011). 

Teachers’ perspectives also highlight the complexity of EMI implementation. For 
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instance, a study conducted in Karachi shows that teachers believe English helps 

students access global knowledge and build confidence. However, they also point 

out major challenges, including students’ low proficiency and the lack of proper 

training for teachers. These factors reduce the effectiveness of EMI in real 

classroom settings. 

In response to these challenges, recent research supports the use of 

multilingual practices in education. Studies on translanguaging in Pakistan show 

that students naturally use multiple languages to understand concepts and express 

their ideas more clearly Mahboob, 2017). These practices help bridge the gap 

between policy and classroom reality. Similarly, research from different regions 

of Pakistan indicates that teachers often move beyond strict English-only policies. 

They adopt flexible language strategies to support student learning ( Shahzad et 

al., 2021). This reflects a clear gap between official policy and actual classroom 

practice. Teachers frequently balance institutional expectations with students’ 

learning needs, which highlights the limitations of rigid monolingual approaches 

(Shamim, 2011). Within this national context, the issue of medium of instruction 

becomes even more critical in regions such as Sindh. The problem is not new; 

rather, it has existed for a long time and continues to affect students’ learning 

experiences. Sindhi has historically been an official and court language, and it still 

holds cultural and social importance in the province. (Shah et al., 2022). At the 

primary level, many government schools use the local language, which helps 

students understand basic concepts easily Waheed, 2023). However, the situation 

changes as students move to higher levels of education Haq et al, 2023). Shah 

(2025) notes that English instruction in Pakistan uses a single language. It does not 

use students’ own languages. As a result, students may not learn effectively. Using 

more languages can help students learn better. 
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The issue of medium of instruction in higher education in Sindh is not new. 

It has existed for a long time and continues to affect students today. Sindhi has 

been an official and court language since before the British period, and it continues 

to hold that position in Sindh. At the primary level, most government schools use 

the local language, which helps students understand basic concepts easily. 

However, problems begin when students move to higher classes and face a sudden 

change in the language of Instruction ( Memon, 2026). They receive limited 

support, and the learning environment does not fully support their adjustment to 

the new medium. As a result, when they reach colleges and universities, the 

problem becomes more serious. Students struggle to express their ideas, and they 

often depend on memorization or copying instead of meaningful learning. This not 

only limits their academic development but also affects their confidence. 

The issue of the medium of instruction is also shaped by policy decisions at 

both micro and macro levels. At the classroom level, factors such as students’ 

needs, teachers’ attitudes, available resources, and textbooks influence language 

use. At the national level, governments decide which languages should be 

promoted and used in education. These decisions have a strong impact on the entire 

education system (Shah et al., 2022). Language-in-education policies are closely 

linked with broader national language policies ( Aldawsari & Karakas, 2021). 

Furthermore, education systems must address key areas such as curriculum 

design, teacher proficiency, assessment methods, and resource availability ( 

Kaplan & Baldauf, 1997). Another important aspect of language policy is the 

promotion of multilingualism and the protection of linguistic rights. Language is 

deeply connected with culture and identity, so its preservation is essential. 

Although many countries recognize the value of local languages, these languages 

are often not used in formal education. As a result, individuals are pushed to adopt 
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dominant languages like English for practical reasons such as education, 

employment, and social mobility. 

2.5. Theoretical Framework 

This study is based on three main ideas: translingual theory and critical pedagogy. 

Translingual theory explains that students do not use languages separately; rather, 

they naturally draw on all their languages together. For this reason, the study 

supports the use of Sindhi, Urdu, and English in the classroom, as it can make 

learning easier and more meaningful for students. At the same time, critical 

pedagogy provides a deep understanding of classroom practices. It focuses on 

issues such as who participates, who remains silent, and why some students feel 

less confident in an English-only environment. When students are not given 

opportunities to express themselves in their own languages, their participation may 

decrease, and they may feel excluded from the learning process.  

3. Methodology 

3.1. Research Design 

This study used a qualitative, praxis-oriented design to examine the tension 

between monolingual and multilingual instruction in EMI classrooms. Following 

a praxis framework, the study integrates reflection and action through identifying 

a situated problem, generating contextual evidence, conducting critical analysis, 

implementing a small-scale intervention, and reflecting on pedagogical 

implications. The aim is not generalization but a context-specific understanding of 

learners’ experiences. 

3.2. Research sampling size &setting 

The study was conducted in two English-medium institutions in Pakistan: Pak-

Turk Maarif Schools & Colleges, Hyderabad, and The City School, Hyderabad. A 

purposive sample of (n=10 ESL students was selected based on their multilingual 

backgrounds and experience with EMI. Participants were secondary school 
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students. Students were chosen to represent a mix of language proficiencies and 

included both boys and girls with varying levels of exposure to Urdu, Sindhi, and 

English. Selection was facilitated with the help of teachers, who identified students 

who had experience learning through both English and local languages to ensure 

relevant and diverse perspectives in the study. 

3.3. Research Data Collection 

Data were collected through a two-phase process. First, participants attended two 

lectures on different topics, each delivered using a distinct instructional mode:(a) 

a monolingual lecture conducted entirely in English, and (b) a multilingual lecture 

where Urdu/Sindhi supported English for clarification. Following this 

intervention, participants provided written responses to semi-structured interview 

prompts. This format enabled reflective and detailed accounts of their learning 

experiences. 

3.4. Data Analysis 

Data were analyzed using reflexive thematic analysis (Braun & Clarke, 2019). An 

inductive approach was adopted, allowing themes to emerge from students’ 

written reflections. The analysis was conducted step by step, moving from initial 

coding to theme construction. In line with praxis-oriented inquiry, themes were 

interpreted critically, connecting learners’ experiences with pedagogical practices 

and sociolinguistic realities of EMI classrooms. 

4. Results &Analysis 

The study's findings are based on interview responses from students. The purpose 

of this study is to explore how students perceive English-medium (monolingual) 

and multilingual classroom practices in their learning environment. The data were 

analyzed using thematic analysis, and patterns were identified across the 

responses. 
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Six major themes 

1) English as a Tool for Improvement and Standardization 

2) Multilingualism as a Resource for Comprehension 

3) Language, Confidence, and Classroom Participation 

4) Language, Identity, and Power 

5) Gradual Learning and Transitional Use of English 

6) Linguistic Inequality and Classroom Barriers 

4.1. English as a Tool for Improvement and Standardization 

A minority of students expressed a preference for monolingual English-medium 

instruction. However, their reasoning did not entirely reject multilingualism. 

Instead, they viewed English as a structured and future-oriented tool. Respondent 

A clearly highlights this perspective: “I prefer English medium for our lectures 

so that we can have clarity and consistency, as switching between languages can 

cause inconsistency… it actually helps us improve our English.” This response 

reflects two important ideas. First, English is seen as a stable academic medium in 

which consistency supports learning. Second, it is viewed as a skill to be 

developed, especially for future opportunities. 

Similarly, the respondent emphasizes the importance of English for 

communication: “I prefer more English in lectures… learning communication 

skills in English helps… it helps students to think how important English is.” 

Here, English is not only a classroom language but also a symbol of academic and 

professional competence. The student recognizes that classroom exposure 

contributes to language development. However, even within this group, there is no 

complete rejection of multilingual support. For example, Respondent B presents a 

more complex and somewhat contradictory view: “If it were only English, then 

the concept of many students who face difficulty in English would remain 

unclear." This response reveals an important tension. While the student initially 
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prefers monolingual instruction, they also acknowledge that it may exclude or 

disadvantage some learners. 

These responses suggest that students who support English-medium 

instruction do so primarily for instrumental reasons. English is valued for its role 

in academic success, global communication, and personal advancement, rather 

than as a superior language for understanding concepts. 

4.2. Multilingualism as a Resource for Comprehension 

The most dominant theme across the dataset is the role of multilingualism in 

enhancing comprehension and conceptual clarity. A majority of students 

emphasized that understanding improves when teachers use multiple languages. 

Respondent D expresses this idea straightforwardly: "If any student does not 

understand one language, they can understand another one… multilingual is 

better for our understanding.”This shows a practical classroom reality. Students 

do not rely on a single language; instead, they use multiple linguistic resources to 

construct meaning. Respondent E further elaborates on this: “Monolingual 

lectures sometimes make it difficult to understand a concept… if the teacher 

explains in other languages… it would really help us.” Here, multilingual 

instruction is described as a support mechanism, especially for complex topics. 

The student also highlights the role of Urdu and Sindhi in clarifying concepts, 

which shows how local languages function as cognitive tools. 

One of the most detailed responses comes from Respondent F: “In a class 

of multiple learners, students understand better when the lecture includes Urdu, 

Sindhi, and English… monolingual lecturing leads to less understanding for 

some students.” This response is significant because it recognizes diversity within 

the classroom. Students are not uniform in their linguistic abilities, and therefore, 

a single-language approach cannot meet all learning needs. Importantly, the 

student does not reject English. Instead, they suggest a gradual learning process. 
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This theme demonstrates that students see multilingualism not as a weakness, but 

as a pedagogical resource that improves understanding and reduces confusion. 

4.3. Gradual Learning and Transitional Use of English 

This theme reflects the idea that students do not reject English, but they prefer to 

learn it gradually with the support of their familiar languages. Instead of sudden 

full exposure to English-only instruction, students suggest a step-by-step 

approach. Respondent F clearly explains this position and states, “Although 

English is also a necessary and important language, students should gradually 

learn it, and it should not be the only language used.” This response shows that 

the student understands the importance of English but also recognizes the 

difficulty of immediate immersion. Similarly, Respondent J describes a personal 

learning strategy. The student explains, “I first try to understand the concept in 

my own language, like Urdu or Sindhi, and then I connect it with English.” This 

statement highlights how learning becomes more effective when students move 

from familiar knowledge to new language forms. 

These responses suggest that learning is not a direct process. Instead, it 

develops in stages, where students use their existing linguistic knowledge to build 

new understanding. When English is introduced gradually, students feel less 

pressure and more control over their learning. This shows that students prefer a 

transitional model in which multilingual support serves as a bridge to English 

proficiency rather than being seen as a weakness. 

4.4. Language, Confidence, and Classroom Participation 

Another important theme is the relationship between language and student 

participation. Many students reported that monolingual English instruction creates 

hesitation, while multilingual environments encourage engagement. It explores 

how language choice affects students’ confidence, participation, and classroom 

experience. It shows the emotional and psychological impact of strict English-only 
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policies. Respondent J provides a powerful and reflective view: “When teachers 

insist on using only English, I become hesitant… I start thinking more about 

my language mistakes than about the actual answer… When teachers allow 

some flexibility… I feel more confident and actively participate.” The student 

explains that although English is important, it becomes difficult when topics are 

new or complex. In such situations, the student first understands the concept in 

Urdu or Sindhi, then connects it to English. This shows how multilingual thinking 

supports learning. At the same time, the student notes that when teachers allow 

flexibility, such as explaining in local languages or encouraging mixed-language 

discussions, students feel more confident and participate more actively. This 

statement highlights a critical issue. Language is not just a medium of instruction, 

but it also affects students’ confidence and willingness to speak. This shows that 

multilingual practices can create a more inclusive and participatory classroom 

atmosphere. 

Similarly, Respondent G notes, “Some students understand their native 

language better… that’s why I prefer multilingual classes.” This suggests that 

participation is closely linked to comfort with language. When students understand 

better, they are more likely to contribute. These responses reveal that monolingual 

policies may unintentionally create silence and anxiety, especially for students 

who are not fully confident in English. In contrast, multilingual approaches 

encourage interaction, questioning, and engagement. 

4.5. Language and identity 

Beyond comprehension and participation, students also reflected on important 

issues related to identity, culture, and power. As Respondent H provides a critical 

perspective, “Our native language represents our country’s culture and 

traditions… our generation holds English as if a person who speaks English is 

considered superior.” This response highlights how language is connected to 
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social perception and identity. English is not only a language of instruction but 

also a symbol of status and prestige. 

4.6. Linguistic Inequality and Classroom Barriers 

English-only instruction can create inequality among students, especially those 

from different educational and social backgrounds. The respondent strongly points 

out this issue and states, “The exclusive use of English in class creates an 

obstacle between students and teachers, especially for students from rural areas 

who have difficulty speaking and understanding English.” This response clearly 

shows that language can become a barrier instead of a medium of learning. The 

same respondent further explains that the promotion of English as an “international 

level” language shapes students’ thinking and may lead them to believe that their 

own languages are inferior. This reflects a deeper social issue in which language 

is connected to power and status. Language policies are not neutral. They can 

include some students while excluding others. When English is used as the only 

acceptable language, less fluent students feel disconnected and disadvantaged. 

This reveals that multilingual practices are not only about understanding but also 

about fairness and equal participation in the classroom. 

5. Discussion 

The tension between monolingual English-medium instruction and multilingual 

classroom practices, as revealed in this study, cannot be understood as a simple 

pedagogical preference. It reflects a broad range of beliefs that shape how 

language, knowledge, and skills are perceived in Pakistani schools. Students in 

this study consistently saw English as essential for academic progress and global 

involvement, but their responses also revealed the challenges of insisting on 

English monolingualism in teaching. This does not mean they are confused or 

contradictory; rather, it shows the complexity of their experience, where they both 

accept and struggle with the dominance of English. This idea aligns with Shah’s 
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(2025) argument that English in Pakistani education is not only a language of 

instruction but also a sign of prestige, hope, and institutional authority, often 

without being questioned closely. 

At one level, the students’ support for English reflects a common belief that 

being good at English means being successful and smart.  “English helps us 

compete internationally” or “without English we cannot succeed” show how 

deeply this belief has taken root. However, Shah (2025) argues that this belief is 

not simply personal; it is shaped by historical and structural factors that favor 

English while pushing aside local languages. This idea is also supported by 

Phillipson (1992), who describes the global spread of English as a form of 

linguistic imperialism, and by Bourdieu (1991), who shows how language serves 

as a form of symbolic power within social systems. Therefore, these responses 

should not be seen as straightforward support for teaching in English only, but as 

signs of how language hierarchies are maintained in education. At the same time, 

the strong preference among students for using multiple languages challenges the 

assumption that learning is most effective when done in English alone. Students 

often said they understood better when teachers used Urdu or Sindhi along with 

English, with comments like “the concept becomes clear immediately” and “we 

can connect ideas better in our own language.” These findings reverberate with 

translanguaging theories, especially the work of Garcia and Wei (2014), who argue 

that learners use all their languages to make sense of the world. Similarly, 

Cummins (2007) points out that using the first language supports thinking and 

deeper understanding. Unlike traditional models of teaching in English only, 

which inflexibly separate languages, these views see multilingualism as a valuable 

learning tool. This study's findings also support other research that criticizes 

Monolingual teaching and promotes more flexible, student-focused language 

approaches. 
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What is most important from this study is not a rejection of English but a call 

for a more careful and balanced use of it. Students’ suggestions for mixing 

languages and gradually increasing English exposure show a clear understanding 

of their learning needs. This idea is in line with previous research like that of 

Macaro et al.(2018), who argue that effective teaching in English requires using 

both English and the first language to help students understand and take part. In 

this way, students are not resisting English itself, but the way it is forced upon 

them. Their responses support a teaching approach that adapts language use to the 

needs of the learners instead of enforcing it strictly. The role of language in 

classroom participation further highlights this. The study clearly shows that 

monolingual settings can lead to fear, hesitation, and lower involvement. Students 

described feeling “nervous,” “afraid of making mistakes,” and hesitant to speak in 

English-dominated classes. These feelings are not just personal concerns; they are 

shaped by the structure of English-medium instruction. This matches Horwitz et 

al.(1986), who identified language anxiety as a major obstacle to participation and 

performance in language learning. In contrast, using multiple languages in the 

classroom seems to create a warmer and more comprehensive environment, 

allowing students to express their ideas more freely and confidently. 

This issue becomes even more important when we look at it through the lens 

of linguistic inequality. The findings indicate that English-medium instruction 

does not affect all students the same way; instead, it benefits those who are more 

skilled in English while putting others at a disadvantage. Students clearly noticed 

this imbalance, stating that teaching only in English is “unfair” and creates 

difficulties for those from different educational backgrounds. This observation 

strongly supports Shah's (2025) idea that English-medium instruction can act as a 

way to control access, which in turn reinforces social divisions, all while appearing 
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to promote academic standards. In such situations, language becomes a key factor 

in determining who can participate, access information, and succeed. 

To address these challenges, this study goes beyond simply pointing out 

problems and suggests a small but meaningful change in how teaching is done, 

based on practical action. Rather than suggesting that English should be replaced, 

it proposes a flexible, multilingual approach that combines the use of English with 

students' own languages. Teachers can introduce key ideas in English, but when 

needed, they can clarify concepts in their local language ( i-e Urdu or Sindhi ) and 

gradually encourage students to express themselves in English. This model shows 

a shift from inflexible language policies to a more practical approach where 

teaching decisions are made based on students’ needs rather than assumptions 

made by institutions. This study also calls for a new way of thinking about 

language policies in English-medium institutions. Strict rules that only allow the 

use of English, often justified as a way to ensure quality and standardization, fail 

to consider the real multilingual environment in classrooms. As the findings show, 

such policies can limit understanding, reduce student participation, and increase 

inequality. A more comprehensive policy would recognize multilingualism as a 

strength rather than a weakness, giving more freedom in how classroom 

interactions happen. Importantly, the praxis dimension of this study is also 

reflected in the role of students as active contributors to knowledge. Their 

reflections do not just describe a problem; they help shape the analysis and suggest 

possible solutions. This aligns with Freire’s (2021) concept of dialogic learning, 

as outlined in Pedagogy of the Oppressed and Education for Critical 

Consciousness, which emphasizes dialogue and the co-creation of knowledge as 

essential elements of transformative education. In this way, the study moves from 

just describing issues to creating real change in teaching practices. 
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Monolingual and multilingual instruction is not simply about language 

choice, but about the kind of educational experience that classrooms aim to 

provide. While English remains an important resource, its exclusive use can create 

barriers that undermine learning and participation. Multilingual practices offer a 

more inclusive and effective approach by aligning instruction with students’ 

linguistic realities. Therefore, the challenge is not to choose between English and 

multilingualism, but to integrate both in ways that support understanding, promote 

equity, and empower learners. In this sense, the study not only analyses a problem 

but also contributes to its transformation, fulfilling the central aim of praxis-

oriented research. 

6. Conclusion 

 The findings show that learners do not reject English; rather, they recognize its 

importance for academic growth and future opportunities. However, when English 

is imposed as the only medium of instruction, it often creates a barrier to 

understanding between learners. Students’ responses reveal that meaningful 

learning does not occur through language restriction but through connection, 

connection with prior knowledge, familiar linguistic resources, and the confidence 

to participate. In this sense, multilingual practices are not an alternative to English, 

but a necessary support that enables students to engage more fully with it. 

The study highlights how classroom language is tied to broader questions of 

inclusion, identity, and access. English, while presented as a neutral academic tool, 

can function as a barrier when detached from students' linguistic realities. By 

contrast, flexible language use allows learners to express ideas, build 

understanding, and gradually develop proficiency without fear or exclusion. The 

study, therefore, moves beyond the debate of choosing one language over another. 

Instead, it points toward a more responsive approach, where teaching adapts to 

learners rather than forcing learners to adapt to rigid systems. In doing so, it offers 
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a small but meaningful shift toward more equitable and context-sensitive 

classroom practices. 

7. Study Limitations and Future Recommendations 

The current study offers a few recommendations for future research. First, the 

study was limited to a small group of students from two school contexts; therefore, 

future research should include a larger and more diverse sample to enhance 

generalizability. Second, as the data were collected only through written 

reflections, future studies should use additional methods such as interviews and 

classroom observations to gain deeper insights. Third, future research should 

include teachers’ perspectives to provide a more balanced understanding of EMI 

classroom practices. Finally, there is a need for classroom-based studies that 

examine multilingual teaching strategies over time, helping to assess their impact 

on students’ learning, participation, and confidence, and to promote more flexible 

and inclusive language practices. 
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